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Site Context and Highlights
Site Context:
Pipalyatjara Anangu School is located in the remote Aboriginal community of Pipalyatjara, situated in the tri-state corner of the
NT/WA/SA borders. It caters for students from birth to Senior Secondary and provides work pathways by employing graduating
students as Aboriginal Education Workers. The community is approximately 1700kms from Adelaide and has a category 1
index of disadvantage. The school services the communities of Pipalyatjara and Kalka. The Kalka students travel to school by
bus each day.
Anangu students at Pipalyatjara speak Pitjantjatjara as their first language and are sometimes only introduced to English when
they attend school. Enrolments at Pipalyatjara are stable at around 60 students from the Preschool to Year 13. Approximately
six 0 – 3year olds attend a playgroup with caregivers, currently being set up on site.
A significant factor for Anangu schools and communities is the transient nature of families and their children. The unique
location of Pipalyatjara in the tri-state corner means families and children often travel across state borders into WA and the NT.
Pipalyatjara Anangu School is a Remote Schools Attendance Strategy school and has successfully implemented a series of
Attendance Campaigns across the community to empower Anangu families to improve the attendance of their children.
The school has a strong focus on the improvement of attendance, English literacy and numeracy but also identifies culture and
first language programs as essential to the growth of learners at Pipalyatjara. The school works towards providing a range of
secondary pathways to cater for diverse needs of secondary students. Our school’s vision statement is “working and learning
together for a strong future.” Our core values are Respect, Courage, Care and Learning. We believe that strong beginnings and
strong futures creates a strong community.
The community believes the purpose of the school is to provide a curriculum that embraces both mainstream Western and
Anangu learning so that students become strong in both ways.
Pipalyatjara Anangu School prioritises community engagement in a number of ways. The Anangu Coordinator works with all
staff to strengthen family relationships with the school. The teacher/AEW team ensures Anangu Domain and Anangu
perspectives are embedded in the curriculum.

2017 Highlights:
In 2017, Pipalyatjara Anangu School has operated five learning spaces: Preschool/Playgroup, Reception - Year 2; Year 3 Year 6: Year 6 - 8. and 9-12, All classes are taught through an integrated program with a focus on the development of literacy
and numeracy through an English and Mathematics block. In addition, Science and Art are taught as independent subjects. All
students participate in the First Language Maintenance program to develop literacy and oral fluency in Pitjantjatjara.
Wiltja – The trial in week 6 term 1 2017 was a success with two students from Kalka returning to continue their studies at
Woodville. 5 students attended Woodville and Wiltja, and were all given positive reports. All students have been invited back
WillPOWER – The lead up to the Willpower Cup presented much enthusiasm, and offered students a very positive attitude
towards coming to school to be involved in an extra-curricular activity. A very positive event that promoted wellbeing and
fitness. All students participated at a high standard and showed fantastic sportsmanship.
Ernabella Dance – Ernabella Dance/ Sports was a very exciting time for the students at Pipalyatjara and Kalka. All students
showed great potential leading up to the event and indicated high levels of confidence and resilience. It was a fantastic
opportunity for Secondary students to step-up and many displayed great leadership skills. These attributes continued on during
the event and all students participated in many events at the Sports Day and all contributed during the evening to create a
spectacular performance.
In sport, during term 1 students represented Pipalyatjara in the APY Lands SAPSASA Softball team in Division 1.
In Term 2, three students represented Pipalyatjara at SAPSASA football. Pipalyatjara held a swimming carnival with Murputja
and Wingalina school attending.
Term 4, week 8 was our whole school camp to Glenhaven Park which is located in a picturesque valley at Stockport, about 20
minutes north of Gawler. Activities at the camp were challenging, educational and exciting and are based on Experiential
Learning, they included; High and Low ropes courses, Giant Swing, Initiative activities, archery, orienteering, bush skills,
swimming and hiking. 30 students from across the school attended as a celebration of strong attendance and strong learning
throughout the year.
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Governing Council Report
The Pipalyatjara Anangu School Governing Council met regularly throughout 2017. Since 2013, the council has endeavored to
build the frequency and decision-making capacity of the meetings and the councilors.
Yaritji Miller continued as Governing Council Chairperson with the elected council members representing the majority of
families with children at the school. One of the key areas the council would like to work on is increasing the number of male
Governing Council members.
The Governing Council was represented by 3 representatives from Kalka, 3 from Pipalyatjara , Governing Chair, Anangu
coordinator, the principal and SSO. Governing Council wished to play a bigger role in decision making around the suitability
and employment of AEWs in regard to achieving a balance of experienced and new staff, with equal employment from both
Pipalyatjara and Kalka communities.
At the time of finishing this report the chairperson was unavailable to complete this report due to cultural reasons.
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Quality Improvement Planning (Preschool)
The work from the 2016 QIP continued. The areas of focus for 2017 were defined and emphasized so that there was a
deliberate focus on achievement through consistent and intentional planning and commitment. In keeping with the SIP of
working with community the Preschool sought to collaborate with families and community organisations in all selected areas.
QA3 Physical Environment

3.1.1 A safe, inviting and engaging outdoor environment with adaptable play spaces.
The current Outdoor space is limited in its adaptable play spaces with little shade. The redesigning of the outdoor yard has not
adequately addressed these issues apart from a lovely sandpit.

3.3.1 Regular bush trips planned plus cultural trips when required with families and community to build cultural knowledge.
Bush trips are seen as special occasions by staff but when community have been consulted they are requesting the necessity
to engage in cultural practices that contribute to the sustainability of the Anangu culture.

QA6 Collaborative Partnerships with Families and Community
6.1.2 Families Involved with the Service: Families will be visited regularly (minimum of once a term) and encouraged to share in
their child’s learning ie: read a book together. Families will have greater access to their child’s observation notes/photos and
opportunity for discussion. Families will support, give comment or make suggestions re the program and their child’s learning.

6.1.1 Orientation and Enrollment Process: Families will be informed of the orientation process/policy. Families will be invited
and supported to attend Preschool. Families will be familiar with the Preschool environment and expectations.
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Improvement Planning and Outcomes (School)
Pipalyatjara Anangu School Site Improvement Planning 2016 - 2018
Our Vision and Purpose: working and learning together for strong beginnings and strong futures.
Our Target: We will contribute the most rapid growth in student learning outcomes in reading and numeracy to the Partnership.
We will create a dynamic environment in which attendance rates will lift to 85% for the whole school.
Our Priorities:
1. Effective Teaching and Learning Pathways to High Achievement
2. Strong Beginnings, Family and Community Partnerships for Engagement.
1. Effective Teaching and Learning Pathways to High Achievement
We have continued to implement an English and Mathematics block across the school timetable, but strengthened our ability
to integrate literacy and numeracy across all subject areas. The provision of science and art as NIT subjects ensured that
there was increased rigour across the curriculum.
All staff engaged in regular performance and development conversations, leading to the articulation of clear, improvement
goals. With a clear direction for each staff member and the PD required for the own personal development and for the school
to achieve better outcomes.
In 2018, we will further our ability to design and implement targeted intervention based on clear analysis of student data
through the employment of a SSO who will work with teachers and student to develop a programs that best suits their needs.
During 2017 over two day all staff developed an understanding of Learning Design, Assessment and Moderation. This
enabled collaborative planning across the Western hub and built support networks for teachers. This is critically important in
remote sites.
Key recommendations for improving Effective Teaching and Learning Pathways to High Achievement, 2018 include:
(a) developing whole site consistency in pedagogy and planning for Maths improvement
(b) improving pedagogy through engaging with 10 ECMS strategies for embedding positive behaviour.
(C) clear pathways for teachers development in line with current SIP.
2. Strong Beginnings, Family and Community Partnerships for Engagement.
During the year teachers continued to actively build relationships with families by seeking family engagement with
conversations about learning. Holding a number of planned family days and cultural celebrations. One special event was the
Tjitji-ku Inma, held with the Western Hub, which was well supported by community members and saw students being involved
and learning in local dances and cultural activities. Families were supportive of learning activities, participating in bush trips,
excursions and camps.
The Anangu Coodinator was very effective in liaising between families and the school, Governing Council was very engaged
in decision making and families were encouraging and supportive of Anangu Domain in learning. Playgroup/Preschool is a
major area where families are invited to support their young children.
The First Language Maintenance and Development Program (FLMD) has continued to be a major focus for Pipalyatjara
school which includes every class receiving 3 weekly Pitjantjatjara Language and literacy lessons. Our senior students have
engaged in SACE stage 1 Australian Languages with the first successful student completing in 2017.
Students’ voice was effectively initiated through a “Fund My Idea” project which will see a new cultural area at the school in
2018.
Key recommendations for improving Strong Beginnings, Family and Community Partnerships for Engagement:
(a) continued development of effective relationships with families across the school.
(b) through higher expectations of teachers and AEWs in family visits both home and at school
(c) further development of student voice through the continuation of projects at the school.
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School Performance Comment
In contextualizing the use of the assessments and standards data in the Anangu Lands Schools, schools have administered a
selected range of literacy and numeracy assessments to monitor and track the performance of learners progressing and
achieving at their year appropriate level in relation to the DECD standard of educational achievement in Standard Australian
English. The assessments include Concepts of Print, Phonological Awareness Skills Mapping, Running Records, Progress
Achievement Tests in Reading and Mathematics, Oxford Wordlists (Recognition & Spelling), Language & Literacy Levels.
In literacy achievement data, well over 50% were not progressing at the levels we determined would allow them to achieve SEA
within the time frame of the improvement plan.
No Anangu students in the Reception to Year 2 age group met reading targets with 4 of 5 students with comparative data
progressing 1 level. However, through finer grain measures such as Concepts of Print and PASM, we were able to determine
that 50% and 100% respectively had made some progress. 33% of the R-2 group had progressed 1 language and literacy level.
In the Year 3 - 5 class, 30% of students progressed 1 language and literacy level. All 10 with comparative data had progressed
Reading levels with 20% improving by 3 or more levels and one reaching the target of 6 levels. A further student had already
reached the maximum of 30 levels. A focus on Oxford Sight Word recognition resulted in good progress with two attaining all
404 tested words and an average growth of 116 words.
In the Year 6 - 8 class, significant growth in writing was shown. All students had improved language and literacy levels, 3
progressing 2 levels and one student by 3. All 5 students with comparative data showed improved reading levels but only one
with 5 levels approached the target of 6 levels. A focus on Oxford Sight Word spelling and recognition resulted in good progress
with an average growth of 80 words and with 6 reading and 2 spelling all 404 tested words.
In the Year 9 to 12 class, results were hampered by non-attendance. 29% of the cohort with comparative data improved
reading levels by 2 or more levels, but with an additional 4 students having exited PM Benchmarking and reading at or above
SEA for Year 3. A focus on Oxford Sight Word spelling resulted in progress with 4 reading and spelling all 404 tested words and
4 increasing scores by an average of 47.
The senior students were involved in a WorkReady program in terms 1 and 2 , teachers managed to get all of the
documentation/certificates/licenses that students needed. Some students did extremely well and attained medicare cards,
TFNs, USIs, birth certificates, drivers' licenses, white cards and bank accounts.
This has led to decisions regarding the targeting of additional support into Literacy in the R- 4 years in 2018.
Numeracy data through PAT Maths has shown the need for further strengthening of Maths teaching skills through a school PLC
and involvement of external consultancy support.

Preschool Attendance
Year

Term 1

Term 2

Term 3

Term 4

2015 Centre

70.7%

65.7%

45.3%

81.1%

2016 Centre

33.3%

53.7%

54.6%

70.8%

2017 Centre

50.6%

52.9%

68.9%

2015 State

92.4%

90.2%

87.8%

88.5%

2016 State

91.1%

89.6%

87.9%

87.9%

2017 State

90.6%

88.8%

86.7%

Based on attendances recorded in the two week reference period each term. Data for eligible enrolments as described in the DECD
Enrolment policy.
Attendance rates may differ to previous reporting with the transfer from calculations based on deemed attendance to actual
attendance using booked hours divided by attended hours.

6

2017 Annual Report to the Community

School Attendance
Year level

2014

2015

2016

2017

Reception

52.6%

72.9%

51.4%

60.9%

Year 1

63.5%

74.3%

63.9%

84.0%

Year 2

62.5%

74.7%

59.5%

73.9%

Year 3

62.3%

83.4%

68.0%

70.9%

Year 4

58.8%

90.0%

50.1%

71.0%

Year 5

65.6%

86.5%

85.7%

65.5%

Year 6

77.6%

91.7%

80.9%

69.2%

Year 7

69.6%

73.1%

75.8%

76.7%

Primary Other

55.6%

60.6%

Year 8

51.0%

68.4%

60.7%

58.3%

Year 9

60.9%

49.2%

50.5%

53.0%

Year 10

32.1%

27.2%

51.2%

20.1%

Year 11

42.9%

30.5%

43.0%

85.9%

58.2%

96.1%

71.8%

Year 12
Secondary Other

59.7%

6.3%

62.5%

Total

56.3%

64.3%

62.4%

68.1%

Data Source: Site Performance Reporting System, Semester 1 Attendance.
Note: A blank cell indicates there were no students enrolled.

Attendance Comment
Attendance is affected by a high level of transience amongst families. This is evident in the numbers of students we
have move through the school. Students often travel between WA, NT and SA. Students self report that they do not
always attend school in other communities as it is not their school. We know that when our students are in
Pipalyatjara and Kalka communities, they attend regularly. We ensure this through the provision of a daily bus run.
This enables us to engage families and carers in conversations about attendance daily. It also ensures that
playgroup and preschool families have the opportunity to come to playgroup and preschool daily.
We worked closely with Skillhire to support the Remote Schools Attendance Strategy. This ensured the provision of
a vehicle to pick up students who had missed the school bus. Unfortunately, in 2017, the RSAS program was
unable to employ a regular attendance officer to ensure that this vehicle was in operation.
We have seen an overall improvement in attendance from 62.4% in 2016 to 68.1% in 2017, while we seen an
improvement in primary years in most year levels there was a decrease in a number of secondary years.

Preschool Enrolment
Enrolment by Term
Year

Term 1

Term 2

Term 3

Term 4

2015

10

12

13

10

2016

4

14

12

19

2017

9

13

17

Based on person counts in the two week reference period each term. Excludes pre-entry. Source: Preschool Data Collection, Data
Management and Information Systems.
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Preschool Enrolment Comment
The enrolment for 2017 appears more consistent and accurate due to the review of our enrolment procedure and
prompt approach to entering the data. This has come about with the support of other site tracking the students
across the Land. There are many fluctuations in attendance due to cultural business and "sorry" business
associated with deaths. However, our data for Term 1 shows approximately 9 children on the Preschool list.
Young children travel with family, and with Pipalyatjara being close to the WA and NT border, there is much
interstate travel. Families travel to Wingellina (WA), Blackstone (WA) Mutitjulu (NT), Warakurna (WA), Warburton
(WA) and Pupanya (NT).

School Behaviour Management Comment
The management of student behaviours was a focus for improvement at Pipalyatjara School in 2017. The Well
Being Coordinator is trained in Classroom Profiling and the principal is a trainer and the introduction and is
implementing the training of all staff during 2018. Pipalyatjara Anangu School believes that in oder to create safe
conditions for rigorous learning and the subsequent improvement of learning outcomes for all students, classroom
management practices need to focus on positive values and behaviours for learning, clear expectations and
consistent practices across the site.
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Client Opinion Summary
Pipalyatjara Anangu School was not able to obtain any formal surveys of students, families or staff in 2017.
However a number of opportunities has allow us to gather positive feedback through wider community events.

Strong parental involvement and support of community events including Family Day, Tjitji-ku Inma, the Term 4
Christmas Concert indicate positive relationships between school and the communities of Pipalyatjara and Kalka.
Families and community members are welcomed into the school and encouraged to share their views with staff.
During the year our early years has made a great connection with Murputja Anangu School the preschool and
playgroup students were visited by Murputja preschool and held an open day working closely with CAFHS nurses
and nutritionists. Our Junior Primary class was also able to connect with Murputja Junior Primary to share learning
and build new relationships. We saw significant growth in oral language in 2017 with students in the Junior Primary
and Middle Primary class making great progress.
Pipalyatjara School has showcased significant aspects of its programs in two major forums. The
Curriculum/Learning Coordinators from Pipalyatjara, Murputja and Mimili participated in a presentation titled ‘An
extraordinary problem of practice: how to enact and sustain pedagogical shift in remote contexts’ at ACER’s
National Excellence in Professional Practice Conference. Highlighting the impact of long-distance coaching
conversations to implement a Task Predicts Performance ethos as a means to facilitate planning and delivery of
challenging learning tasks, the session was awarded Outstanding Session accolades.
A further highlight was showcasing the school’s First Languages Maintenance and Development Program from
Preschool to SACE at the biennial Anangu Lands Partnership Conference in Alice Springs through a workshop and
brochure featuring the vision and learning processes fostering first language literacy and preservation. The
workshop, titled “Our Languages Matter”, referenced the school’s continuing commitment to the current NAIDOC
theme.
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Intended Destination from Preschool
Feeder Schools (Site number - Name)
1526 - Pipalyatjara Anangu School
Total

2015

2016

2017

100.0%

100.0%

100.0%

100%

100%

100%

NOTE: The data is based on person counts in the two week reference period each term. Excludes pre-entry.
Source: Preschool Data Collection, Data Management and Information Systems.

Intended Destination from School
Leave Reason

Number

%

Employment

0

NA

Interstate/Overseas

16

41.0%

Other

1

2.6%

Seeking Employment

0

NA

Tertiary/TAFE/Training

0

NA

Transfer to Non-Govt School

0

NA

Transfer to SA Govt School

18

46.2%

Unknown

4

10.3%

Unknown (TG - Not Found)

0

NA

Data Source: Education Department School Administration System (EDSAS) Data extract Term 3 2017.
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Destination Comment
100% of Preschool children continued to Pipalyatjara Anangu School in their foundation year. These children are
residents of Pipalyatjara or Kalka. Many of the children who leave the school enrol in other Anangu Lands schools,
while the majority of the students enrolling interstate as a destination, have moved to Northern Territory or West
Australian communities. The tri-state nature of our geographical location makes this movement the typical transient
path of Anangu families as they travel for cultural and family reasons throughout the region.

DECD Relevant History Screening
All employees at the school have a Relevant History Screen.
An electronic data base is kept of all employees, visiting specialists and volunteers and their current Relevant History
Screen status and expiry dates. Reminders and new application forms are sent to ongoing employees as their
screens are about to expire.
Due to the length of time some screening processes may take, employees are encouraged and supported if
necessary, to begin the application and renewal process six months in advance of employment or expiry. The
Anangu Lands partnership continues to contribute funds to the employment of a dedicated screening officer for
Anangu employ
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Teacher Qualifications and Workforce Composition
All teachers at this school are qualified and registered with the SA Teachers Registration Board.
Qualification Level

Number of Qualifications

Bachelor Degrees or Diplomas

20

Post Graduate Qualifications

5

Data Source: DECD HR Management Reporting System, extracted Term 3 2017.

Please note: Staff who have more than 1 qualification will be counted more than once in the above qualification
table. Therefore the total number of staff by qualification type may be more than the total number of teaching
staff.

School workforce composition including Indigenous staff
Teaching Staff

Non-Teaching Staff

Indigenous

Non-Indigenous

Indigenous

Non-Indigenous

0.0

9.0

1.0

1.7

0

9

1

2

Full-Time Equivalents
Persons

Data Source: DECD HR Management Reporting System, extracted Term 3 2017.

Financial Statement
Funding Source

Amount

Grants: State

$1701128.10

Grants: Commonwealth

$19,400

Parent Contributions

0

Fund Raising

0

Other

$57,189

2017 School Annual Report: Tier 2 Funding Report*
Tier 2 Funding
Section

Tier 2 Category (where applicable
to the site)

Briefly describe how the 2017 funding was used to improve the relevant Outcomes achieved or progress
Standard of Educational Achievement (SEA) outcomes
towards these outcomes

Improved Behaviour Management and Whole school approach to behaviour including ensuring trauma-informed practice
Engagement
implemented.
Targeted Funding for
Individual Students

Developing a whole site policy on
BM. training on the 10 ESCM

Improved Outcomes for Students with
an Additional Language or Dialect
Improved Outcomes for Students with Students with disabilities are supported in the classroom by SSOs or AEWs to
Disabilities
support their engagement with learning. Funding may also be used to purchase
and/or maintain infrastructure such as sound field systems.

Improved Outcomes for
- Rural & Isolated Students
- Aboriginal Students
- Numeracy and Literacy
Targeted Funding for
Groups of Students

Program Funding for
all Students

Other Discretionary
Funding

First Language Maintenance &
Development
Students taking Alternative Pathways
Students with Learning Difficulties
Grant

FLMD funding supported the employment of a teacher and the introduction of a
languages coordinator role across 3 sites. The Languages Coordinator role was
not filled and an application was made to have the salary paid to the school to
support AEW salary.
FLO funding was used to case manage 7 students who had disengaged from

All Yr 11/12 students in Australian
Languages SACE, all R-10 120
mins of Pitjantjatjara.
Local case manager met with most
FLO enrolled students.

school and/or needed support to transition to employment.

Australian Curriculum grant used to support additional student free days for staff
training and development.

Australian Curriculum
Aboriginal Languages Programs
Initiatives

N/A

Better Schools Funding

Better Schools Funding as additional funding was used to develop workforce
capacity and capability and to improve outcomes for students from disadvantaged
and ATSI background in literacy and numeracy, SACE and attendance

Specialist School Reporting (as
required)

NA

Improved Outcomes for Gifted
Students

NA

Primary School Counsellor (if
applicable)

The funding was used to support the salary of additional leadership role described Staff were trained in classroom
as Well-being Coordinator.
management practices, trauma,
CPC.

*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.

2017 Preschool Annual Report: Improved Outcomes Funding
Improved Outcomes Category
(where applicable to the site)

Improved outcomes for numeracy and literacy

Improved ECD and Parenting Outcomes
(Children's Centres only)

Briefly describe how the 2017 funding was used to improve the relevant DECD Standard of Educational
Achievement outcomes (where applicable):*

Outcomes achieved or progress towards these
outcomes:

The program in the preschool has a strong literacy and numeracy focus. The program uses
texts as a basis for developing standard Australian English. The texts selected were chosen
because there is an English version and a Pitjantjatjara version of the stories allowing children
to understand and access the concepts. Anangu culture uses story telling as a strategy for
learning, and this strength was a reason for basing the literacy and numeracy program on such
texts. The texts chosen also included mathematical concepts to help develop numeracy skills
and understandings.
Shared experiences were undertaken to build and develop oral English

Vocab development
Confidence in speaking English
Striving for 5 interactions
Child initiated conversations

For EALD children an emphasis on hearing and saying the sounds of English was integral to
the program. Other aspects were rhyme, storytelliing and songs.
Daily Routines (Signing in, face washing, eating, rest time, book time, lining up) all provide a
predictable environment and opportunities for learning SAE.

Children know or are learning what is
expected, the language used and the
behaviours associated with the routines.
Children's articulation with English
sounds has improved.

Improved outcomes for children with disabilities

Improved outcomes for children with additional
language or dialect

* The DECD Standard of Educational Achievement is defined as children and young people progressing and achieving at or above their appropriate year level.

